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Purpose: These studies examined the effects of HearBuilder Sequencing, an interactive computer program
that uses a systematic approach to improving sequencing skills of students considered to be “at-risk”

Method: Two separate studies were conducted in southeastern, suburban school districts with 29
and 24 participants. The students used HearBuilder Sequencing for at least 8 weeks 2 times per week
for 30-minute sessions or 3 times per week for 20-minute sessions. All students were pretested and
posttested with an online screener created by Super Duper Publications and the Story Retell subtest of
the Emerging Literacy ¢~ Language Assessment , which is a comprehensive, norm-referenced assessment.

Results: There was a statistically significant improvement in scores for the whole group of students
in both studies from pretest to posttest.

Conclusion: The results of these research studies show that HearBuilder Sequencing is an effective
instructional component for improving the sequencing skills of students in general and special

education programs when used in a variety of settings.

Introduction

Sequencing refers to the ability to put events
in a chronological or causal order. These events
may be familiar (e.g., making the bed, washing
hands) or unfamiliar (e.g., crossing a drawbridge,
snowboarding), depending on prior knowledge.
Sequencing skills are necessary for understanding
and telling narratives, problem solving, performing
daily routines, interacting appropriately with peers
and adults, reading comprehension, and academic
success. In order to sequence events correctly, a
student has to understand cause and effect, make
predictions, use and understand time and transition
words (first, next, and last), and have knowledge of
the critical elements in a story (setting, character,
beginning, middle, and end, etc.). A student also
needs to have adequate reasoning and planning
skills. Students with specific language impairments,
learning disabilities, autism, and other neurological
deficits may have difficulty sequencing events and
consequently retelling the events of a narrative
(Candler & Hildreth, 1990; Jarvella & Lubinsky,
1975; Montgomery, 2002; Mesibov, 2004; Miles
& Chapman, 2002; Singer & Bashir, 1999;
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Tinaz, Schendan, Schon, & Stern 2005; Wright &
Newhoft, 2001).

HearBuilder Sequencing is an interactive, theory-
based approach to improving comprehension and
critical thinking skills needed for sequencing. The
program trains students to sequence pictures, text,
and/or audio in a systematic way, beginning with
simple two-step sequences and progressing to six-
step sequences. Sequencing activities benefit students
by helping them to remember a process, to learn the
names of the steps in a process, to know the tools
used to complete the process, and to understand and
use the specific vocabulary associated with a process.
As well, activities that include the manipulation of
pictures, words, and sentences help to build important
literacy skills like reading left to right, comprehending
important details, predicting, and identifying the
parts of a story (Marr & Morgan, 2005).

The following studies were conducted to assess
the effectiveness of HearBuilder Sequencing in
developing/improving sequencing skills in children
with and without diagnosed language and/or
learning disabilities.
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Method
Study A - Participants

This HearBuilder ~Sequencing study was
conducted in a southeastern, suburban school
district from October of 2011 to February of 2012 in
eight different elementary schools with one speech-
language pathologist per school to administer
standardized testing and oversee the implementation
of HearBuilder Sequencing. Twenty-nine total
students participated in this study. Sixty-two percent
(62%) of the students were male and 38% were
female. There were seven students in kindergarten,
nine in first grade, three in second grade, five in
third grade, three in fourth grade, and two in fifth
grade. Sixty-two percent (62%) of the participants
reportedly had Individualized Education Plans
(IEPs) for special education services, with 38% of the
students described as having a Learning Disability
and/or a Language Impairment. Other diagnoses
reported included Autism Spectrum Disorder,
Articulation Disorder, and Other Health Impaired.
Thirty-eight percent (38%) of the students did not
have special education IEPs, although some of the
students without IEPs had previously been or were
currently included in a Response to Intervention
(RTI) program. Parents of the participants were
asked to indicate students’ race/ethnicity with the
following results reported: 66% White, 21% Black,
10% Hispanic, and 3% Asian. Reportedly, 34% of the
sample qualified for free and reduced-priced meals.
See Appendix A for specific participant information.

Study A - Participants

This HearBuilder Sequencing study was also
conducted in a southeastern, suburban school district
from October of 2011 to February of 2012 with one
speech-language pathologist per school to administer
standardized testing and oversee the implementation
of HearBuilder Sequencing, but in seven different
elementary schools. Twenty-four total students
participated in this study. Eighty-three percent (83%)
of the students were male and 17% were female.
There were four students in kindergarten, ten in first
grade, four in third grade, four in fourth grade, and
two in fifth grade. Seventy-one percent (71%) of the
participants reportedly had IEPs for special education
services, with 33% of the students described as having
a Learning Disability and/or a Language Impairment
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and another 33% of students having a diagnosis of
Autism Spectrum Disorder. Also, two students were
described as having an Intellectual Impairment.
Twenty-nine percent (29%) of the students did not
have special education IEPs, although some of the
students without IEPs had previously been or were
currently included in an RTI program. Parents of
the participants were asked to indicate students’
race/ethnicity with the following results reported: 37%
Hispanic, 25% White, 21% Black, and 17% Other.
Reportedly, 42% of students lived in homes where a
language other than English is the primary language.
Twenty-five percent (21%) of the sample were reported
to qualify for free and reduced-priced meals, and 25%
of the sample reportedly received Title I support. See
Appendix A for specific participant information.

Studies A & B Implementation

Students used HearBuilder Sequencing for at
least eight weeks 2 times per week for 30-minute
sessions or 3 times per week for 20-minute sessions.
The software was used in a variety of settings
that included classrooms, therapy rooms, and
computer labs. Students performed the software
tasks independently and the speech-language
pathologists were instructed to give minimal
assistance. Webber HearBuilder Sequencingprovided
students individualized practice of sequencing two,
three, four, five, and six-step sequences that target
students’ comprehension and critical thinking skills.
See Appendix B for examples of 3-, 4-, 5, and 6-step
sequences. The students were instructed to begin
on Level 1 sequencing 2-step pictures in a story
format (verses an instructional format) with text
and audio given and no background noise. Younger
or struggling students were required to first listen
to the entire sequence read aloud. Students had
to demonstrate 80% accuracy on each level before
advancing to the next with each level containing
10 different stories for sequencing. Students who
completed all levels moved to sequencing stimulus
items in an instructional format with educator
chosen options. See Appendix C for a list of the
activity learning objectives for each level.

Studies A & B Assessment

Students were pretested and posttested using the
Emerging Literacy & Language Assessment (ELLA)
which is a comprehensive, norm-referenced
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assessment designed to evaluate aspects of the
foundations for literacy for students ages 4;6 to 9;11.
It is divided into three sections. For these studies,
only the Story Retell subtest was administered from
Section 3: Memory, Retrieval, and Automaticity of
the ELLA, as it evaluates the student’s ability to listen
to, remember the content, and reconstruct and
retell a story, which corresponds with the skills that
are targeted in HearBuilder Sequencing. The Story
Retell subtest of the ELLA is also now published
as the HearBuilder Story Retell Test (H-SRT). For
this subtest, students were read a story, varying in
length and complexity based on chronological age,
following along in a story book with corresponding
pictures. After being read the story, the student was
given the story book, using the pictures in the book
to help recall content, and asked to retell everything
that they could remember from the story.

Students were also pretested and posttested
using an online HearBuilder Sequencing Inventory
designed by Super Duper Publications that
included three 3-step, four 4-step, and three 5-step
sequences. The tasks were designed to mimic those
in HearBuilder Sequencing. The pretest included
the same type and number of sequences as on the
posttest; however, all sequencing tasks were different
from pretest to posttest. None of the sequences in
the HearBuilder Sequencing Inventory were from
the HearBuilder Sequencing software. See Appendix
D for all sequences included on the pretest and
posttest of the HearBuilder Sequencing Inventory.

Studies A & B Analysis

These studies employed a differential research,
one-group pretest-posttest design. Data was
analyzed using paired-sample t-tests in order to
compare the pretest and posttest raw score totals
obtained from the Story Retell subtest of the
Emerging Literacy ¢ Language Assessment and score
totals obtained from the HearBuilder Sequencing
Inventory. All analyses used a p-value of 0.05 as the
criterion for identifying statistical significance.

Results
Study A

There was a statistically significant improvement
in scores for the whole group of students (N=25)
that participated in the study from pretest (M=4.08,
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SD=2.55) to posttest (M=6.20, SD=2.92) and
completed the Story Retell subtest of the ELLA;
1(24)=-4.89, p<.001. As well, statistically significant
results were found for the entire the group of students
(N=23) who took the HearBuilder Sequencing
Inventory from pretest (M=4.30, SD=3.18) to posttest
(M=6.17,SD=2.69); t(22)=-3.10, p=.005. These results
suggest that the use of HearBuilder Sequencing had an
overall significant impact on the students’ sequencing
skills as shown by pretest and posttest scores obtained
from the Story Retell subtest of the ELLA and the
HearBuilder Sequencing Inventory (see Figures 1 and
2). In addition, Figures 3 through 7 depict the pretest
and posttest data derived from the Story Retell raw
score averages and/or the HearBuilder Sequencing
Inventory scores for specific subgroups, including
students in grades kindergarten through fifth;
considered to be White, Black, or Hispanic; and with/
without IEPs. Also, p-values are shown for groupings
of students with an n greater than nine.

Study B

There was a statistically significantimprovement
in scores for the whole group of students (N=24)
that participated in the study from pretest (M=3.08,
SD=2.38) to posttest (M=5.71, SD=3.54) using the
Story Retell subtest of the ELLA; #(23)=-5.01, p<.001.
As well, statistically significant results were found
for the entire the group of students (N=24) given
the HearBuilder Sequencing Inventory from pretest
(M=3.17, SD=2.14) to posttest (M=5.50, SD=2.96);
t(23)=-5.58, p<.001. These results suggest that
the use of HearBuilder Sequencing had an overall
significant impact on the students’ sequencing skills
as shown by pretest and posttest scores obtained
from the Story Retell subtest of the ELLA and the
HearBuilder Sequencing Inventory (see Figures 8
and 9). In addition, Figures 10 through 14 depict
the pretest and posttest data derived from the Story
Retell raw score averages and/or the HearBuilder
Sequencing Inventory scores for specific subgroups,
including students in grades kindergarten through
fifth; considered to be White, Black, Hispanic, or
other; and with/without IEPs. Also, p-values are
shown for groupings of students with an n greater
than nine.
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WEPretest Erosttest

12

Story Retell Raw Score

Students
p<.001

Figure 1. Statistically significant pretest and posttest data based on Story Retell raw scores representing
improvement in sequencing skills for all students in Study A.

M Prretest M rosttest

2

HearBuilder Sequencing Inventory Score

Students
p=.005

Figure 2. Statistically significant pretest and posttest data based on HearBuilder Sequencing Inventory raw
scores representing improvement in sequencing skills for all students in Study A.
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M Pretest B pPosttest

Story Retell Average Score

Kindergarten First Second Third Fourth Fifth
(n=6) (n=7) (n=3) (n=5) (n=3) (n=1)

Grade

Figure 3. Pretest and posttest data displaying Story Retell raw score averages based on grade with n
representing number of students in each group in Study A.

M Prretest BPosttest

HearBuilder Sequencing Inventory
Average Score

Kindergarten First Second Third Fourth Fifth
(n=7) (n=7) (n=2) (n=4) (n=1) (n=2)

Grade

Figure 4. Pretest and posttest data displaying HearBuilder Sequencing Inventory raw score averages based
on grade with n representing number of students in each group in Study A.
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BPretest Eposttest

107

41

Story Retell Average Score

2

White Black Hispanic
(n=ag% (n=6) (n=2)
p=.

Race

Figure 5. Pretest and posttest data displaying Story Retell raw score averages based on race with n
representing number of students in each group in Study A.

B pretest Eposttest

Nl %

Story Retell Average Score
N

Yes No
(n=15) (n=10)
p=.001 p=.038

IEP

Figure 6. Pretest and posttest data displaying Story Retell raw score averages based on students with and
without IEPs with n representing number of students in each group in Study A.
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Bpretest B posttest

8-

]
|

HearBuilder Sequencing Inventory
Average Score
N A

Yes
(n=15)
p=.034

IEP

Figure 7. Pretest and posttest data displaying HearBuilder Sequencing Inventory raw score averages based
on students with and without IEPs with n representing number of students in each group in Study A.

W PFretest M rosttest

14+

Story Retell Raw Score

1 2 3 4 5 1 7 g8 8 10 11 12 13 14 15 16 A 18 18 20 21 22 23 24

Students
p<.001

Figure 8. Statistically significant pretest and posttest data based on Story Retell raw scores representing
improvement in sequencing skills for all students in Study B.
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BPretest BPosttest

3

HearBuilder Sequencing Inventory Score

Students
p<.001

Figure 9. Statistically significant pretest and posttest data based on HearBuilder Sequencing Inventory raw
scores representing improvement in sequencing skills for all students in Study B.

M Pretest BMposttest

Story Retell Average Score

Kindergarten First Third
(n=4) (n=10) (n=4)
p=.020
Grade

Figure 10. Pretest and posttest data displaying Story Retell raw score averages based on grade with n repre-
senting number of students in each group in Study B.
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MPretest BPosttest

HearBuilder Sequencing Inventory
Average Score

Kindergarten First Third Fourth Fifth
(n=4) (n=10) (n=4) (n=4) (n=2)
Grade

Figure 11. Pretest and posttest data displaying HearBuilder' Sequencing Inventory raw score averages based
on grade with n representing number of students in each group in Study B.

M rretest Blposttest

8-

Story Retell Average Score
M

o

White Black Hispanic Other
(n=6) (n=5) (n=9) (n=4)

Race

Figure 12. Pretest and posttest data displaying Story Retell raw score averages based on race with n
representing number of students in each group in Study B.
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B Pretest M pPosttest

107

Story Retell Average Score

2

Yes
(n=17)
p<.001

IEP

Figure 13. Pretest and posttest data displaying Story Retell raw score averages based on students with and
without IEPs with n representing number of students in each group in Study B.

Bprretest B Posttest

o]
]

[o2]
1

HearBuilder Sequencing Inventory
Average Score
[ +
1 |

o
|

Yes
(n=17) (n=7)
p=.001

IEP

Figure 14. Pretest and posttest data displaying HearBuilder' Sequencing Inventory raw score averages based
on students with and without IEPs with n representing number of students in each group in Study B.
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Conclusion

The results of these research studies show that
HearBuilder Sequencing is an effective instructional
component in improving the sequencing and story
retell abilities of students in general and special
education programs when used in a variety of
settings. In addition, all of the students in this study
were considered to be “at-risk” based on having a
diagnosed disability; enrollment in Title I/free and
reduced meals program; limited English proficiency;
and/or low standardized/online test scores, and in
eight weeks time, as indicated by pretest/posttest
scores, there was an overall significant improvement
in the students’ sequencing abilities.

Future research regarding Webber HearBuilder
Sequencing should include alternate pretest and
posttest assessments, control groups, greater
sample sizes, and varied demographics from across
the country in order to increase validity of all
results obtained.
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Grade

APPENDIX A
Demographics - Study A

Gender
Male Female
Fifth—] Fifth
Fourth—] ~Fourth
Third] ~Third
Second]| ~Second
First] First
Kindergarten-| ~Kindergarten
Number of Students
Demographics - Study A
Race

Bwhite  (n=19)
B B/ack (n=6)
CHispanic (n=3)
W Asian (n=1)

Total Number of Students = 29
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Diagnoses - Study A

Diagnoses
B No diagnosis  (n=11)
L/ (n=6)
EAsp (n=5)
OLiand LD (n=3)
B.D (n=2)
Bl Speech (n=1)
CoHi (n=1)
Total Number of Students = 29
Demographics - Study B
Gender
Male Female
(n=4)
Fifth—| —Fifth
Fourth— —Fourth

0]

T O

o Third—| —Third g

) )

First First
Kindergarten—| Kindergarten
I 1 |
8 6 4 2 0 2 4 6 8

Number of Students
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Demographics - Study B

Total Number of Students = 24

Race
COHispanic  (n=9)
Bwnite  (n=6)
W B/ack (n=5)
W other (n=4)

Diagnoses - Study B

Total Number of Students = 24
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BAsD
ENo diagnosis
WM./ and LD
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Diagnoses

(n=8)
(n=6)
(n=4)
(n=3)
(n=2)
(n=1)
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APPENDIX B: 3-6 Step Sequencing Examples

3-step sequence in story format

Menu Settings Click to Pause (m] D Help X

Water Balloon Surprise

3

Finally Zoe threw
the water balloon

Zoe wanted to
throw a water
balloon at her
dad. She gota
balloon from the

at her dad. She then filled the bag.
balloon with water.
Aanber
Leveia OO OOOOO0O0OO
4-step sequence in instructional format
Menu Settings Click to Pause =] | Help x
Raking the Leaves
Leaves cover the The ground is

Rake the leaves ground. Put the leaves into clear.

into a pile. P —— a bag.
[Amber

Leveis OO OO0O0OO00O0O0
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Menu

Paocla wanted a

pet fish. So she

went to the pet
store.

Lonlber

Menu

b §

After spinning,
walk toward the
donkey on the
wall.

[Amberd

5-step sequence in story format

Settings

When Paola got
home, she put the
rocks and water

into the tank.

Click to Pause

Paola’s Pet Fish

Then she put the
fish into the tank.

Level 9 OOOOOOOOOO

6-step sequence in instructional format

Settings

Spin around.

Take off the
blindfold.

Click to Pause

Put on the
blindfold.

Paola bought a
fish and all the

supplies she
Finally Paola fed needed.
her new pet fish.
g Hep X

Look where you
pinned the tail.

teeel’2 OO OOOQOOOQOOOO

Try to pin the tail
on the donkey.
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APPENDIX C: Activity Learning Objectives

HearBuilder Sequencing features a dynamic system for creating learning objectives. The goals change
based on the tasks and options choosen. The learning objectives for the default settings (Sequence Stories,
Show Pictures, Play Audio, Show Text, Background Noise Off) are below. There are 12 objectives for any of
the combinations of settings choosen. There are 28 different combinations of tasks and options.

Level 1: Use pictures, audio, and text to
arrange 2 steps in a 2-step story sequence
with 80% accuracy given two attempts.

Level 2: Use pictures, audio, and text to
arrange 2 steps in a 3-step story sequence
with 80% accuracy given two attempts.

Level 3: Use pictures, audio, and text to
arrange 3 steps in a 3-step story sequence
with 80% accuracy given two attempts.

Level 4: Use pictures, audio, and text to
arrange 2 steps in a 4-step story sequence
with 80% accuracy given two attempts.

Level 5: Use pictures, audio, and text to
arrange 3 steps in a 4-step story sequence
with 80% accuracy given two attempts.

Level 6: Use pictures, audio, and text to
arrange 4 steps in a 4-step story sequence
with 80% accuracy given two attempts.

Level 7: Use pictures, audio, and text to
arrange 3 steps in a 5-step story sequence
with 80% accuracy given two attempts.

Level 8: Use pictures, audio, and text to
arrange 4 steps in a 5-step story sequence
with 80% accuracy given two attempts.

Level 9: Use pictures, audio, and text to
arrange 5 steps in a 5-step story sequence
with 80% accuracy given two attempts.

Level 10: Use pictures, audio, and text to
arrange 4 steps in a 6-step story sequence
with 80% accuracy given two attempts.

Level 11: Use pictures, audio, and text to
arrange 5 steps in a 6-step story sequence
with 80% accuracy given two attempts.

Level 12: Use pictures, audio, and text to
arrange 6 steps in a 6-step story sequence
with 80% accuracy given two attempts.

The following are the learning objectives for each level for Sequencing Instructions with the following
settings enabled: Play Audio, Show Text, and Background Noise Level of 5. (Note: Show Pictures is disabled
for these objectives.)

Level 1: Use audio and text to arrange 2
steps in a 2-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 2: Use audio and text to arrange 2
steps in a 3-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 3: Use audio and text to arrange 3
steps in a 3-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Webber® HearBuilder® Efficacy Studies: Sequencing ¢ ©2013 Super Duper® Publications

Level 4: Use audio and text to arrange 2
steps in a 4-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 5: Use audio and text to arrange 3
steps in a 4-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 6: Use audio and text to arrange 4
steps in a 4-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.
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Level 7: Use audio and text to arrange 3
steps in a 5-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 8: Use audio and text to arrange 4
steps in a 5-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 9: Use audio and text to arrange 5
steps in a 5-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

* Level 10: Use audio and text to arrange 4

steps in a 6-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 11: Use audio and text to arrange 5
steps in a 6-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

Level 12: Use audio and text to arrange 6
steps in a 6-step instructional sequence with
background noise (+5) with 80% accuracy
given two attempts.

The following are the learning objectives for each level for Sequencing Instructions with the following
settings enabled: Listen to Sequence First, Show Pictures, and Show Text.

Level 1: Listen to instructions and use pictures
and text to arrange 2 steps in a 2-step sequence
with 80% accuracy given two attempts.

Level 2: Listen to instructions and use pictures
and text to arrange 2 steps in a 3-step sequence
with 80% accuracy given two attempts.

Level 3: Listen to instructions and use pictures
and text to arrange 3 steps in a 3-step sequence
with 80% accuracy given two attempts.

Level 4: Listen to instructions and use pictures
and text to arrange 2 steps in a 4-step sequence
with 80% accuracy given two attempts.

Level 5: Listen to instructions and use pictures
and text to arrange 3 steps in a 4-step sequence
with 80% accuracy given two attempts.

Level 6: Listen to instructions and use pictures
and text to arrange 4 steps in a 4-step sequence
with 80% accuracy given two attempts.

Level 7: Listen to instructions and use pictures
and text to arrange 3 steps in a 5-step sequence
with 80% accuracy given two attempts.
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Level 8: Listen to instructions and use pictures
and text to arrange 4 steps in a 5-step sequence
with 80% accuracy given two attempts.

Level 9: Listen to instructions and use pictures
and text to arrange 5 steps in a 5-step sequence
with 80% accuracy given two attempts.

Level 10: Listen to instructions and use
pictures and text to arrange 4 steps in a
6-step sequence with 80% accuracy given
two attempts.

Level 11: Listen to instructions and use
pictures and text to arrange 5 steps in a
6-step sequence with 80% accuracy given
two attempts.

Level 12: Listen to instructions and use
pictures and text to arrange 6 steps in a
6-step sequence with 80% accuracy given
two attempts.
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APPENDIX D: HearBuilder Sequencing Inventory

Pretest Items

For pretesting and posttesting, picture sequences were presented in random order for the students to
sequence. Audio was enabled allowing students to click on each card to have text read aloud. All sequences
are shown in correct order below.

Going Swimming

Nate was getting ready Nate jumped into the
to go to the pool. He put pool and went swimming. pool, he dried off with his
on his swim trunks. towel.
- 7 J J

After Nate got out of the

Painting a Picture

Leah decided to paint a
picture. She got out her

painting supplies.

Then she painted a tiger
she had seen at the zoo.

.

7

When Leah finished her
painting, she hung it in

the hallway.

Buying a New Dress

Bridget needed a new
dress. She went to the

clothing store.

She picked out a few
dresses and tried
them on.

Bridget decided which
dress to buy and paid for

it at the cash register.
. >
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Making Toast

Mr. Buckleberry went into
the kitchen to make
toast. He put a piece of

| bread into the toaster.

v

Then Mr. Buckleberry
pushed down the lever,
and the bread went down

\ intothe toaster.  J

A few minutes later the
toast popped up.

Finally, while the toast
was warm, Mr.
Buckleberry buttered it.

>

Going to the Eye Doctor

Regina was having trouble
seeing. She made an
appointment and went to

the eye doctor.

The doctor gave Regina
an eye exam and told her
she needed glasses.

-

Regina then looked at all
of the glasses and picked
out a pair she liked.

. >

Regina wore her new
glasses home.

Preparing for Dinner

Dad asked me to get the
table ready for dinner.
First | put the tablecloth

Then | set the table with
cups, plates, and

After Dad and Mom
finished cooking, | put

Finally we sat down and
ate dinner together.

Gabe drove to the beach to

go surfing. At the beach, he

carried his surfboard to the
water.

. .

Then Gabe got on his
surfboard and paddled into
deeper water.

- v

____onthe table. J L sNorams. J | the food on the table. | \
Surfing
I N -~ 7 = .

When Gabe saw a wave
coming, he stood up on his
surfboard.

- v

Finally Gabe rode the wave
all the way to shore.
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Making a Cake

Stella wanted to make a

cake for her sister's
birthday. First she mixed

\the ingredients in a bowl.

Then she poured the
batter into a cake pan.

. 7

Stella put the pan filled
with batter into the oven.

& N

e .

i ™

Thirty minutes later,
Stella took the cake out
of the oven.

She waited for the cake

to cool and then
frosted it.

Hannah's cat was due for

Then Hannah put the

At the office, Hannah sat

Later in the examination

After the examination,

its yearly checkup. carrier into her car and i o : room, the veterinarian Hannah left the
Hannah put her cat into drove to the i thesweiting roomwith gave Hannah's veterinarian’s office with
.. the carrier. L veterinarian’s office. ) L her cat. J L cat its shots. J L her hea[[hy cat. y
-

| watched my mom ake
scrambled eggs. First
she cracked the eggs

L. into a bowl. J

Then she used a whisk
to mix the egg whites
and egg yolks together.

NN\ A

Once the eggs were
mixed together, Mom
poured them into a hot

. 7

L frying pan. y

r

She cooked the eggs on
the stove top and kept
stirring them.

Mom and | ate the
scrambled eggs a few
minutes later.
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Postest Items

Hanging a Picture

Ms. Garcia bought a new
painting. She got a hammer
and a nail to hang it in her

living room. )

Then Ms. Garcia
hammered the nail into
the wall.

L

She hung the painting on
the nail and made sure it
was straight.

. w

Using the Printer

One day April saw a lot
of birds in her yard. She
built a birdhouse

L for them. y

Then April attached the
birdhouse to a post

in her backyard.

Deshawn finished typing ; _ After the essay printed,
. rinter then print i
his essay for school. He The printe t' en printed Deshawn' took his essay
. e Deshawn'’s paper. from the printer tray and put
clicked “Print. o
\ J L ) __itinhis backpack. y
[ 3 # 3

A few hours later, a
family of birds moved

w

into the birdhouse.
\ J
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Answering a Question

Mr. Short was giving a
math lesson. He asked

the class a question,

. v

Maliah thought she knew
the answer, so she
raised her hand.

s PoOa RrSaTr Ll \

Mr. Short called
on Maliah.

Maliah then gave her
answer to the question.

. >

Gavin found a quarter on
the ground. He put it into
the gumball machine.

. J

Gavin then turned the
crank on the gumball
machine.

A gumball dropped into
the slot and Gavin
got it out.

He chewed the gumball
and blew a big bubble.

. J

Katie put a dirty bowl into
the dishwasher. The
dishwasher was full, so she

“She poured dish’
detergent into the
dishwasher and closed

decided to run it. )

the door.

- o

Once the door was
closed, Katie started

the dishwasher.

An hour later the
dishwasher stopped, and
Katie put the clean

L dishes away. P

Turning Off the Home Alarm

Maya came home from

When the door opened, the

school by herself. She alarm system immediately kMayadquiZkly we:t;cf “}: As::mz;s h::ya lentered
unlocked the door and sounded, "BEEP! Bypa al“ ”““'; oI 2 : 2 de; L
L opened it. } BEEP! BEEP!" L aammeore, )L Ehecon, l
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Setting Up a Bed

Justin had to set up his
bed in his new house.
First he put the bed

. frame together. J

Once the bed frame was
secure, Justin laid the

box spring on top of it.
. >

Then Justin slid the
mattress on top of the
box spring.

After the bed was set up,
Justin put sheets and a
blanket on the mattress.

. -

Later that night, Justin
slept in his bed.

Cleaning the Hamster Cage

Amelia cleaned her
hamster's cage every
week. She first took the

\.hamster out of the cage.

Then Amelia took out the
hamster wheel and the
old wood shavings.

. 7

When the cagewas
empty, Amelia scrubbed
it with soap

\ and hot water.

She let the cage dry and
then put in new wood
shavings.

»

Then she put the
hamster and its wheel
back in the cage.

Making a S’more

Sophie went camping
with her family. She
brought ingredients to

make s'mores.

After her dad made a

campfire, Sophie put a
marshmallow on the end

. J

\ of a stick. )

Then she held the
marshmallow over the
fire to toast it.

When the marshmallow was
toasted, Sophie put it between
two graham crackers and a
piece of chocolate.

She waited for the
s'more to cool and then
took a big bite.
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